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This paper initially presents the results of several
studies concerning the kind of writing assigned by social studies .
teachers and fthe kind of-wri*ing assigned by social studies

textbhooks. The second part of this paper describes several things

social studies teachers using lextbook writing assignaents sight do

to clirify for students what is eXxpected of thesm. These include

saking students avaze of the different types of writing {reporting,
exposition, narration, ard argumentation) ard +the degree of original
effort that is expected when performing each type, helping students

helping students learr how thinkipg affects paragraph structure, and
teacking paraphrasing. (TS) _ A
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Many of us today sre willing fo accept the idea that reading .

- -

instruciion doesn’t stop at the primary grades, that, in fact, it con-

-

tinues on t?f%fgh high school and even into college. Every teacher, a
content speciaiést; can be perceived 2s one who can teach his ox hex
students how to r¥ead the assigned textbook. Isn't the sape ;hing true
for writing? If content area;teachers are the most apbrnpriate ones

to teach students to read texts, would they pot also be the pmost appro-
priate ones-to teach the content area writing that they or their
textbooks assign?’ - ‘

Social Studief Teachers Do Assiéﬁ.ﬂtiting
A recent survey (Donian, 1974) indicated that teachers in all con-

tent areas asgign vréting,,including social studies. Alwost 907, of the -
social studies taachers-surveyed assigned some sort-of writing other
than essay tests and short answet questions. 1In fact, four types of -
writing were. assizned: narration (417 of those sutveyed), exposition

(88%), argumentation (53%) and reporting (82%), even though there was a
tendency for these writing a2ssignzents to be short (300 %oxds and |

under) but fregueat (13 or more per yesr). Generxally, these surveyed

[
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secinl studies teachers tended to assign writinZ as 3 gxtension o

- - -

class work. 2nd alzhough &1 percen:t of the surveyed socizal stusies

teachers felt that writaing sas the vesponsibility of the Znglish

-

teacher, 82 percent felt that this respoasibility should be shared by
cthe content srea teachar.

§ocial Studies Texthooks 3lso Assign Writing
- o

Certainly the small population of surveyed social studies teachers
is an Inadequate sacple on which to justify the teaching or assigning
of cozposition in social studies classes; the sample was a2 subset of

17 draun from 123 teachers from a large metropolitan area. However,

there was evidence thdt some social studies teachers assigned, z2nd

o

sometimes taught, writing in their content arxea.

One night logically justify mzny types of writing assignwments
appropriste f‘g' a class_ primarily foc:usr‘:d, like English, on verdal
skills. A suxvey of recent sociazl studies rexthooks can supply specific
types of assign::em.:s that can he made. Out of 43 social srudies cextbooks

housed at the two curriculum centers at UCR, 3 listed writing assign-

wents that recuired conposil:io;n skills (see Apoendix for a list of

texts). Table ! indicates the number of writing assignments by text
by writing Cyza. .




Table 2 -

Writing Assign—ents/Science Text/Wrziting Type

Grade - - Type
Text level Assigements Repart  Exposition  Narration  Arguxentation

58 36 6 15 . 11 3
- 2 8 11 6 2 ! "1 T2
3 7 29 17, I - 2 2 -
] 4 - 67 6 6 * 0 0 o
7 18 - 5 7 7 0
6 8 78 - 53 25 I 0
7 7 116 41 69 3 T3
8 8 91 3 52 0 2
é 385 170 (447) 178 4s7) 25 (6%) 12 (3%)
x 48.1 21.3 22.3 3.1 1.5

Types_of Writing/Content of Writiag

- Of the 385 assignnents, 46 percent,’or 178, were exposition. As
defined in this study expositioa iavolves explanation; explanation of an
idea or a nistorical occurrence. The writer usually engages in some
form of critical investigation, assimilates material, synthesizes points
of view and, unlike reportiang, usually cooposes something original with
a relatively new or “fresh™ point of view. Herz are some of the assign-

ments that required exposition:




3.

¥Make up a list of questions atout curreat problexs in
metxopolican areas. Then conduct 3 suxvey conceriing
opirions on these questions (Goldberg, 1959).

]

This assigrment requires originality, imaginetion,
rotivation. Students develop their own questions
and actively seek aaswers.

Write 3 cooposition of 2 or 3 pa2ragraphs in which you
tell what might have happened in the United States if
the Constitution had not been ratified by the states
(Eibling, 1974).

This assignoent asks the student to take data from

the text, study the temperament of the times,’and

make projections on historic events given a set of

alternative situations. -
Write stories comparing and contrasting James and Dolly
Madison in personality, a2ppearance, and social mannerxs
(Barclayand Bungo, 1970). -

- This assigmment requires the student to take
separate sets of data and assimilate them, using
cozparison and contrast 25 a wode of thinking.
Students will soxt out likenesses and dissimi-
larities and develop a plan for organization.

(A student is presented with a picture.) Write a para-

- graph for a history book, using the information you can

get froa the picture (Lindex, 1974). ,
Sorting out major and minox visual clues, the
student composes a paragraph 2551m11a:1ng these
clues into some perspective.

Make a study of the division of power in some other

denocratic nation. How does this division of .power

compare with®the division of power in the government

of tnhe United States (Rostvold, 1971-b). .

S:udents asked to find information on anothexr
déezocratic nation of their choice, probably from
several text sources, assimilate the information,
then set up points for comparison and contrast.

[ ]
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In contrast to the rich variety of thinking and writing sxkills

de=anded by exoosition, reportine oaking vp 170 assign=enes, 6% percent

of thc‘ surveyed assigmnt:.s, demands little more than the recall of
v - .
basic information; reporting demands very little from the student in the

forn of original or critical thinking. Here are sample assignments that

required reportinz:

1.

Write 2 report on the history of internationmal conflicts
between Tsarist Russia and China (0liver and Sobel, 1969).

The students locate inforsation orn the two countries
in the required tipe period and describe the con-
flicts. All of the information for the report is
"erznslated” from the authors' words to the students
words, "Note the lgck of critical thinking that is -
-required. .

Make 2 list of the most important ideas that you have
encountered in your study of China (Rostvold, 1971-a).
¢Although the *'study"” of China may have involved
original and critical thinking, the act of compiling
a list of ioportant ideas already learned is rela- .
tively simple. The instructor could denand more in
» this assignment by having the student define
>ipportant” and judge the ideas according to the
definition. ’

List the-products of France's various industries on a
chart upnder the headings such as farming, manufacturing,
etc. (Hzoer and others, 1964). ‘

Once ha#ing located information, student records it
in chart form. Even the establishing of categories
doesn’t reguire too much critical thinking.

Write 2 report on the use of state and federal funds to

improve city areas during the last five years (Goldberg,
1969). ;

Agzain, once having locoted inforhation, student
records it.
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Occagionally, students in the surveyed textbooks were asked to

.perforn parracive wrifing. Basically, aarration is stoly telling, but

it can take many forms: the joke, the anecdote, tall tale, legend,
ayth, short stoYry, short short story, dr2ma, story poetry. Good mara-

tion involves ploi (with rising ac:i;n, high poiat, falling actien,
denouenent or surprise twist) ayq:gharac:er building. Irs function,

unlike exposition and reporting, is generally to entertain. Here are

samole writing assigaments in narration: .
- L4
1. Wrire a"short skit about one controversy in the Constitu-
tional Convention (*1b11ng, 1974) . .
Students translate text oaterial into dramatic form. -
Assignments Tequire students to understand the con~-
£’ * ventions of drzma, including staging and dialog. 1If
the skit is performed even more is demanded in the
way of memorizing and oral interpretation.

—

Rewrite 9 portion of a Greek play or poem and present it
to :he class (Goldberg, 1969). -

b

)'

S:udents must have enpugh knowledge of poetic and
dramatic form to transpose literary selection from
formal to informal language.

3. Write 3 story from the viewpoint of 2 runaway slave
caught in the North awaiting return to the South (Barclay
and Bungo, 19790).
Szudents use hls:o*zc data as setting for 2 suspensful .
or raflective story told from 2 point of view which
“will be 3 challenge for the student to assume.
4. Write a story based on the information contained in one or
" two paintings (Linder, 1974). . .
Using visual clues frem two works of art, students
develop narratives. & good assignment for using art
zppreciation as 2 focus for creative writing.
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Firally, 12 assignzents, or 3 pérceat of the assignzents surveyed,

- . ey -
asked the students to engage in soxe.foms of arguz=entation. Arguoeats-

tios occurs when 2 student defends or ar.l:acks in detail an jdea or - *
beliei. It is often difficulc.to dz.sc....:m.nat.'e betuween .exposition and
argumentation and between marration and argdmenl:ation. “First of all, - -

l:-hough argunentation lacks cthe synthesis of points of view usually
. . ‘ S - 4
demanded in exposition, an argument could be the exposition of a )

particular point of view. Second, point of view parration can loosely -

*

be termed an argument. At any rate, here were some of the assigoments ’ =

- o]

that asked the students to engage in argumentation: -
- 1. Make a list of the ways in which you think segregation - |
may harm black students and the ways in which 11: may 7

haxm white students (Rostvold, 1971-b).

In effect, this "list” c'ould form the basis for an

attack on segregatioa. Its focus on harnful .

- ecffects directs the students to assume the nega- -
tive point of view, T - 1

] 3

2. Write 2 composition using the Cheme, "Why I like and
admire John Quincy Adams” (Barclayand Bungo, 1970). .

As-with the previous assigmment, student assumes 3 .
point of view and defends it. :

3. Write a report either recommending or not recoumencﬁng
that more land be made 'available for transportation

(Goldberg, 1969). .
-t A Teport that makes recommendztions 1s an argument. -
Again, the student is-2-ked Lo Cake a stand and

defﬂld it - M .
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. Assigning Versus Teaching Writing

 ithough tha social studies.textbooks indicated that writing of

r -

soze sort should be assigned, l:hiere’?s only

- ‘ . R . .
scant evidence-to indicate”

that writing is, or should be, taught by the teachers making the

assigtments. For instance, only 67 of the 383 assigoments, or 17 per-

- - -

- »

cent, offered t:he‘st:udenl:s any rteaching hints or e'nabl_iﬁg ins!;r-ucl:ion&-. )

In effect, a teacher giving the assigmrint from the text must implement

the assigomment with little guidance. Generally, :enabling suggesl:i:on’s

that were supplied ;i.n the textbook were content questions-(e.g., “Why

did they develop? What did they accomplish?"), réminders (&.g., "Be .

sure to include your school district and other special districts"”), and

redefinitions of the assigmment (e.g., "What are the similarities, the

differences?" for-‘Make a comparative study of the Middle East today

-

and the Middle East during high Ar.a_b civilization™). The stress, it
can be séen, appears to be more on the content of the writing, at the
expense of the writing processes the students are assumed Lo hdve
mastered. . -

P

What Might Socizl Studies Teachers Do?

So&al studies teachers using textbook wri.ting assigmnments might .

do several thirgs ‘to clarify for the sl:udenl:__tih_ag is expeclfed. s

-

(1) Clarify Types of. Writing -

First of all, the student should be aware of the different types
of writing and the degrece of original effort that is expected whan per-

forming each type. Regort:ingz involves the student Sseeking information -

on a topic and "reporting it back” in his or her own words.

Exposition

-
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demands tnat the student seek ins ormatlon on -a relatively complex’ -
- - problen, organizerthe information-in a ned way, and come up with some

] : -
. ; original insights. Exposition is harder to perform than reporting and .
L]

-

‘demands a gréat'deél in thé-way of critical-thinking and organizational

skills. Narration reqULres the student to "tell a story" in 2 novel - 9

-

and entertaining way. Narratlon sk¥Tls are frequently studied in

English classrooms but need to bg reznforced in the social studies

classroom. irgumentation demands that the student take a stand on an

issue and clearly defend his point of view. Often, students need to do

background reading land extensive research to form and Jefend ‘such a

™ point of view.

Teachers

,-then, should gauge the initiglugssiéuments toe b

+

>

. the backgrounds and abilities of the students and be prepared to teach ]

~ - -

the processes.for accomplishing challenging writiﬂg'assignmeﬁts.

o (2) See Through the’ Deceptive Text Wording ° o]

If teacher-andistudent alike understand the basic Eypes of writing,
‘they will be able tolsee through the deceptiﬁe wording in the text

jssigmments. For insitance, 'write a report on™ or report on” does not

&
ansider the diver-

always suggegt the meﬁf retrieval of information.
sity among these assigned "“reports'': . o . .

Report on the life of 2 famous ‘business leader

" (Eibling and ol hers, 1974) .

2. Prepare a repork in which you attack or defend the idea

that political machinés often tooR the place of ineffi- :
cient city govermments (Eihling and othersi 1974). . ' Z’l

. 3. Prepare a short report on recent political and economic

. ' developments. in Nationalist China (Oliver and Sobel, 1969). g
5. Prepare a short oral report on. the practicality of inter- " . ) ]
planetary migration as a solution to the overpopulation of )
the earth (Oliver and Sobel, '1969). * ] - st
st % i
g \ . .




1 and 3 ask for.inforpation retrievel; 2 requﬁres argumentation while

b is clearly exposition since it, in Effect, asks the students to

: . Ll ;

* detcring the. practicality,” an awesom
- - ’ .

. o "Report" is

-
‘Wwriting assignments.

. * " " - -
. students to perform a "study,” but the complexity of the "study” ;

’ -»

varies with thq}assignment:

e assignment.

' Notlce that all four 3551gnhevts are allegedly reports but that only

not the only mjisleading word in tge directions for

> . “
Rostvold (1971 a-b) frequently directs the

-

3

Ao 1.

¥ o L]

2.

"Mist™ is also a.mislgading word.

1.

Make a study of the beginning of governmental control
of bu51ne35 (information retrievaly.

Make a study of the motivation of people Who have
fnfluenced the government to change laws or to enact

"new laws (personil research, definition -of motlvatlon

.that ‘you enjoy {Hamer and others

synthe31s

S5 documentation) . 2

L)
' I . .

Consider.fhese examples :

List some of the gifts of the:Egyptian Civilization
» 1'964). -, ’

’ -

s

iy

. . WY
2. List some things that a group could do more effectively
than an individual could (Rostvold, 1971-b). Unlike . " .
4 1, the student must engage in critical thinking. ¢ .
. 3, Make g 1ist of the businesses that you thiok should -,
- : always be privately owned ( Rostvold, 1971-a). This -
"list" involves argumentation, since it requires the
student to take a stand, - '
. (3) Show How Thlnking Affects Paraoraoh Structure
Paragraph scructure varies as the type of thinking vaties. Con-
sider the following two student-written paragraphs: .
] & & . & , .
- o, (1) " ) e )
&
. George Washington wés a great .man. "As a young man he
) was intelligent and resourccful. As & soldier, he was com-
petent, He was the first President of the Unlted Statcs.,
He*hq}peﬂ stabllize the American govérnment inaits first .
few yéars of development, tan . st
-+ L

"
. -

-

i1 .

- 10

T
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<7 .. .,*. Franklin Delano RooSevelt had del‘.emmat:.on. When i .
. stricken with polio he was deter;m.ned to continue his career. ) '
Wnileconfined to ¢rutches-and a wheel chair he teok active
- . part’ in Democratic political campc:.gns. One such campaign, .
in m3z, put him in the ‘White House, , .
o+ ~ T - )

L "

- Il - .
- Main Idea 1. George Washington wes a great man. > )
. 2, As a young man.he was intelligent and resourceful L.
. Four equal « 2, "As a soldier he was competent, . iy
items all _ 2, He was the first president of thé United States. .
. siibordinate 2. He helped stabilize the American government in ]
« to l.\ L, its first Few years of developmegt
. . - ' . {2 . ) “ «' : .
3 . . o . : ) . .
Main Idea: - l:x Franklirn Delano Roosevelt  had determination. .
. 2, *When stricken with polio he was determined tq ’ -
.. ] * continue his,career. . “ . 4
. Three - - - 3. While éonfined to crutches and a wheel chair
levels of . ) x he tobk active.part in Democratic pol:.t:.cal }
. subordination. - campaigns. ] *
- p « *°, "4, One such campa:.gn, in 1932 put him in
: ~ the White House" .,

"Ifh‘is methgd of paragraph analysis, usegﬂ- in mathemaﬁ'i.bs' wri’.ting
' . “ -

" student a ranﬁe‘ of skills and abilit’ié's;}sdmg: of whiéh”j:he student’ may

although these two paragraphs are approxmately the same 1ength the

first ope is mere list; the second suggests a deeper peretration of ’

- - - . ' *,

the topic. By diagraming Lheseaparagrgphs (after Chr:.stensen, 1967),

one  can see the différences in thbught ;pal:terns:

. LW :

. L}
. -

(bonlan, 1975-b) and science writfné (Donlan, 1975-a), can be especially .

'v}aiuable in sogjial studie.s_.' ’ R NP d
{4) | TEga ch .,Paraphras ing . . v |
If it is unders tood that writing ass:.gqments *demand from ,‘l‘:he .

- - . - e

need- torbe: taﬁght, compassion for the student who "'copies from the book™
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. ~rzal:lze:: than cozposes is readily fortheozing. By copymg, students are

/ 1, .Base the assignment on more thar one souxrce so that the -
. studest will have to assipilate the marerial. -
L e e * . - e
2. Conrrol the sources, that-is, limit the references ro a \
“ few sources that every student has access to; even Xerox -
R - the sources for the entire class, . :
ya . s 3. Conduct brief parapraphing exercises in class, in which . ._-' > =
S _ students synthesize twéd sentences relating identical or n
o, - similar content into one o:xginal sentecce. ; 5 ’ :
’ - i Coaclusion >
r o - - ) - - .
. e 'I'Izis article is not intended to defend writing as part of the I
ey - ) -
r - )
’ . Social studies- cuv‘:::.culm:-.. However, 1 have noted that some ;ocle -
(,‘_‘ ;tlwtﬁmhers and_-,some soc:_al Studies te:ftboo-cs ass:_gn wntmg as '
- /'- d ‘ ~ - . .
. parz of the regular clas,swo;k _If wr-it:l.ng:l.s ass:.gned,{:.t;;m_'ght also - SO L
* F -
r - - ’.': j
. F "be caugbt. Iqhave tned Lo pre;enl: severai’_‘teaching st:ra:eg:_es chat .
= 9, fl t:ine-co':s;;.nmg, stratégies wh:.ch éan ensure 'h:.gher qu{fa.ty . v '
) A . g ‘., - PP S
i " "m::_ti and; thes; .-.;ore effecl:;,vg learnm'g. . -~; LT i
- L P, R A ST R . T
’ +* o b i - -
- ‘. . - '{_r F ? " - e — ’:.‘ - ’ ’ o o -
L - ‘l - . - ‘:' .t ’ .’
e b S S A VIR -,
'_’ » . . = . .. P ..’.. ’ *-f- : £ t“ ) J ‘:. vy - .
- e : =L : "-’tﬁ oo
) - d. " " '; ) - i f -7 " ' $ K .

" xerox the source they co_m_ed from, han@ it in, or read aloud froa it.
- ' “ ) i *
The -social -studies teacher can prepare for stédént travma and its.,
I : ; .
‘ c‘ - - = - ol )} [ .
R imainent by-product glagia-nsm by reaching students how o paraphrase.. .

= I -~ -
not in al]bProbab:_" licy !eanmg the conraat and they might a2s well

For instance, the téacher mighr--

-
-

(24 -
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